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Guidelines for Teachers to Help Minimize Auditory Perceptual Problems

1.   Provide a good listening model by giving students full attention and maintaining established eye contact during the verbal interaction.  Expect the same from the student.

2.   Establish a "mental set" for listening by using silent pauses or instructions to listen to or look at the teacher.

3.   Use organization cues such as, "These are important points" or "The first step is..." In this way you are verbally setting up an outline of the main points of your discussion. Develop the use of consistent attention getting devices before giving an assignment.

4.   LANGUAGE OF INSTRUCTION

a. Teacher should use simple relatively short sentences in their language of instruction. Avoid interjecting unrelated comments.

b. The number of new/unfamiliar vocabulary words presented in a lesson should be limited. Review vocabulary before utilizing in listening/written instructions.

c. Re-state instructions concisely using different words as needed. Provide additional examples and strategies for successfully completing the task.

d. Request that the student demonstrate his understanding of the directions given.

e. Highlight verbs in visual/auditory directions given.

f.  Do not present too many tasks or directions at one time.

5.   Extend time allotted for the student to process and respond to directions. Learn to wait for the delayed responses and slow assimilation of information that initially characterize some children with auditory perceptual problems.

6.   Allow the student additional exposure to auditorily presented material, as requested by the student. Consider use of text-recorded material to meet the need for additional exposure. Encourage student's efforts to relate his/her needs for clarification or repetition.

7.   Comprehension improves when the speed of presentation is slower than the normal rate. Keep this in mind for additional exposure approaches.

8.   Limit the amount of distraction (visual/auditory) in the classroom to assist student in focusing his/her attention. Consider small group or individual training when possible.

9.   Consider reducing the amount of information shared; test skills more frequently.

10. When sampling students’ understanding of spoken information give credit for information retained. Indicate to the student whether or not additional information is needed. Provide additional exposure requesting the student "tune in" to information missed.

11. Learn how and when to use gestures with language. Gestures can enable a student to grasp a general idea of what is said without having to understand specific auditory details.

12. Learn to use clear articulated, slow speech, but do not use a quiet monotone. Do not cover your mouth when speaking.

Guidelines for Classroom Management of Children with Auditory Processing Deficits

Children with auditory processing deficits typically demonstrate one or more of the following problems:

· Poor auditory attending skills

· Deficits in foreground/background discrimination

· Limitations in auditory memory and retrieval

· Delays in receptive auditory language development

These guidelines are based on strategies designed to minimize the impact of such problems on academic achievement.

Classroom Placement. Determine the available options for classroom placement. Consider such critical factors as: the acoustics of the classroom relative to noise level and reverberation, the amount of structure within the classroom and teacher's communication style.  In general, a self-contained structured situation is more effective for children with auditory deficits than an open, unstructured teaching environment.

Look and Listen. Children with even mild auditory problems function much better in the classroom if they can both look and listen.  Therefore, preferential seating is a major consideration in managing such children.

Classroom Seating. Children with auditory deficits should be assigned seats away from hall or street noise and not more than ten feet from the teacher. Such seating allows the child to better utilize hearing and visual cues. Flexibility in seating often will enable the child to attend and actively participate in class activities.

In some cases, central auditory testing by the audiologist will reveal a significant difference in processing skills between the child's two ears. In such an instance preferential classroom seating so the child can favor the better ear is recommended.

Some audiologists also recommend plugging the poorer ear with a custom earplug or earmuff as a means for improving the child's auditory function. At present there is no significant research either to support or refute this practice.

Gain Attention. Always gain the child's attention before giving directions or initiating class instructions. Calling the child by name or a gentle touch will serve to alert the child and to focus attention upon the classroom activity.

Check Comprehension. Ask children with an auditory deficit questions related to the subject under discussion to make certain that they are following and understanding the discussion.

Rephrase and Restate. Encourage children with auditory processing problems to indicate when they do not understand what has been said. Rephrase the question or statement since certain words contain sounds or blends that are not easily discriminated. Also, most children with auditory problems have some delay in language development and may not be familiar with key words. By substituting words and simplifying the grammar, the intended meaning may be more readily conveyed.

Evaluate Progress. Don't assume a program is working. Instead, evaluate the child's progress on a systematic schedule. It is far better to modify a program than to wait until a child has encountered yet another failure.

S-P-E-E-C-H. The following mnemonic device entitled "SPEECH" has been found helpful by teachers and parents over the past few years when communicating with hearing-impaired children. More recently teachers working with children having auditory deficits have reported the same mnemonic to be helpful in classroom management. An analysis of "SPEECH" highlights basic strategies for dealing with attending, memory, and receptive language deficits, while capitalizing upon strengths in visual processing.

S - State the topic to be discussed.

P - Pace your conversation at a moderate speed with occasional pauses to permit comprehension.

E - Enunciate clearly, without exaggerated lip movements.

E - Enthusiastically communicate, using body language and natural gestures.

CH - Check comprehension before changing topics.

Developing Auditory Processing Skills

Having an Auditory Processing Disorder means that you have a harder time listening to and understanding speech than most people your age.  It will take more energy/effort for you to listen.  After listening for a long time, you will probably get tired. Even though you may hear the person talking, you may not be able to pick out the words that are being said. If you can pick out the words, you may have trouble remembering them or figuring out what they mean. Other people may not realize you have this problem because you don't look different from the other kids. They may think you're not listening when they speak or that you are ignoring them.  You need to tell them about your disorder and let them know what they can do to help you "listen".  You also need to know what you can do to compensate for your problem.

1. Look at the speaker.

· Read lips (yes, you can)

· Read body language

· Help the speaker to know if you understand what is being said

· The speaker can cue you for when to respond

2. Sit near the speaker.

· Easier to watch facial expression

· Speaker can tell if you are following the lecture

· Decrease visual distractions
· The closer you are to the speaker, the louder the speech signal you will receive in comparison to the noise (signal-to-noise ratio)

3. Use visual cues.

· Speaker's facial expression

· Handouts

· Reading material

· Encourage your teachers to use overheads, handouts and other visual cues.

· Ask for extra reading of one-on-one help if necessary

· Write things down as soon as you hear them. Don't write everything, just key words.

4. Provide feedback to the speaker.

· Let the speaker know as soon as you miss what is said. Be as specific as possible (You went where?}. This will keep you from falling further behind.

· Frequently check to make sure you understand by rephrasing what the speaker said and repeating it back (So what you're saying is....). This will also help you remember what was said.
5. Know your capabilities.

· How many pieces of related information can you remember?

· How many step directions can you follow?

· How long can you listen to and follow a lecture before you fatigue and begin to make mistakes?

· Let others know your capabilities

6.     Memory Strategies

· Mental pictures

· Mnemonics

· Count number of items

· Associations

7.     Note taking Strategies

· Provide someone with carbon paper to put under the paper they are taking notes on so you can have a copy of their notes. This way you can listen without trying to take notes at the same time.

· Ask the teacher if you can tape record lessons. During class only copy things from board and overhead. Get notes from tape later. Listening a second time may help you pick up things you missed the first time.

· Ask the teacher to provide an outline of the lecture so you know what topics will be covered.

· Ask the teacher for a list of the vocabulary words that will be used during the lesson so you will recognize them when you hear them.

Classroom Management

1. Seek classroom placement to avoid settings that are noisy or reverberant and avoid open classroom placements.

2. Provide the child preferential seating near the place where the teacher spends most of his/her time giving auditory instructions, and away from distracting auditory and visual "noise".

3. Teach children to use visual information (look and listen).

4. Encourage teachers to gain the child's attention before giving auditory instruction.

5. Check the child's comprehension of auditory information.

6. Rephrase and restate important information to provide auditory redundancy.

7. Counsel teachers and parents regarding the child's auditory needs.

8. Use FM systems to enhance the speech to noise ratio for the child.

9. Teach compensatory strategies.

10. Teach listening skills, including when to listen for meaning rather than exact repetition.  Teach a child to wait until instructions are completed before the child begins a task.

11. Give the child time to think and to respond to auditory instructions or questions.

12. Use attention devices such as calling the child's name, saying "listen" and "are you ready" before giving assignments.

13. Limit the amount of information in each instruction.

14. Provide in-services to help teachers and parents understand auditory processing problems.

15. Allow a "buddy system" that the child can use to check on homework assignments or other instructions.







7751 Treadmill Circle


Liverpool, NY 13090-2427


Phone & Fax:


 (315) 622-9241


e-mail: hhh@holzerent.com











8/3/05
C:\MSOFFICE\WINWORD\DOCS\Patient Education\CHHHCAuditoryProcessProblems.doc
Page 1 of 4

