VOCATIONAL EQUITY


EDUCATIONAL ACCESS FOR DISABLED STUDENTS�UNDER SECTION 504 OF THE REHABILITATION ACT OF 1973








What are the basic requirements of Section 504?


Every public school system must:


Provide a "free appropriate public education" to each qualified person in the district’s jurisdiction, regardless of the nature or severity of the person’s disability and in the most integrated setting appropriate; 


Ensure that the concept of least restrictive environment is followed which means that handicapped persons must be educated with persons who are not handicapped to the maximum extent appropriate; 


Operate its programs or activities in such a way that "when viewed in its entirety is readily accessible to handicapped persons." This program is called "program accessibility" since each unique program must be accessible. This means that every building or facility does not have to be accessible, so long as the program as a whole is accessible. 


Are there public notification and complaint processes?


School systems are required to adopt grievance procedures for students and staff that provide for the prompt and equitable resolution of complaints alleging discrimination on the basis of handicap. Grievance procedures should be disseminated in such a way so that students, staff and members of the public are familiar with their rights under Section 504.


School systems are required to notify the public of their complaint process and the official responsible for its implementation. They must also identify for the public the existence and location of services, activities and facilities accessible and usable by handicapped persons.


Does Section 504 deal with employment?


Section 504 prohibits discrimination in all employment related decisions including, but not limited to, recruitment, hiring, promotion, tenure, leave, benefits and training. Employers may not improperly inquire about a person’s disability prior to an offer of employment and must make "reasonable accommodations" for employment for qualified handicapped persons.


Is there a relationship between Section 504 and Individuals with Disabilities in Education Act (IDEA)?


Section 504 is companion legislation to IDEA and they should be viewed together since they collectively set forth the body or rights, procedures and regulations that affect education of disabled children.


Section 504 is civil rights legislation, which seeks to eliminate discriminatory obstacles preventing otherwise qualified persons from participating in educational programs. IDEA supplies federal financial incentives for programs and services for handicapped persons provided that affirmative steps are taken beyond the equal or fair treatment requirements of Section 504.


How is accessibility achieved?


By 1978, every school system should have completed an evaluation of its policies and practices affected by Section 504 and should have adopted and implemented plans to modify and eliminate barriers to program accessibility. Structural changes are required only when there is no other feasible way to make programs or activities accessible through such means as relocation of classrooms, redesign of equipment, or the assignment of aides.


Is technical assistance available?


Technical assistance is not available from the State Education Department. The Department has no authority to resolve any disputes or complaints pertaining to these statutes. The U.S. Office for Civil Rights, which enforces these laws, is the only agency that may provide technical assistance to sub-recipients and investigate complaints. In those instances where complaints or inquiries regarding civil rights cannot be resolved by the locally appointed Section 504 or Title IX compliance officer, they should be promptly forwarded to the regional U.S. Department of Education Civil Rights office. Inquires concerning alleged violations of Title VI, Title IX and Section 504 should be directed to:


U. S. Department of Education�Office for Civil Rights�10 Metro Tech�625 Fulton Street, 7th Floor�Brooklyn, NY 11201�(718) 488-3550.











Section 100





g) Academic intervention services means additional instruction which supplements the instruction provided in the general curriculum and assists students in meeting the State learning standards as defined in subdivision (t) of this section and/or student support services which may include guidance, counseling, attendance, and study skills which are needed to support improved academic performance; provided that such services shall not include services provided to students with limited English proficiency pursuant to Part 154 of this Title or special education services and programs as defined in Education Law section 4401(1) and (2). Academic intervention services are intended to assist students who are at risk of not achieving the State learning standards in English language arts, mathematics, social studies and/or science, or who are at risk of not gaining the knowledge and skills needed to meet or exceed designated performance levels on State assessments. Academic intervention services shall be made available to students with disabilities on the same basis as nondisabled students, provided, however, that such services shall be provided to the extent consistent with the individualized education program developed for such student pursuant to section 4402 of the Education Law. 





(h) Program evaluation tests means assessments of the local instructional program by means of written tests administered to students and other measurement techniques. 


p) Speech and language improvement services means services provided by certified or licensed teachers of the speech and hearing handicapped to eligible students with speech impairments, such as dysfluency, impaired articulation, language disorders, or voice disorders, of a severity that does not adversely affect the student's educational performance, but does present a barrier to communication. 





(q) Declassification support services means those services provided by persons appropriately certified pursuant to Part 80 of this Title or holding a valid teaching license in the appropriate area of service, to a student or such student's teacher to aid in such student's move from special education to full-time regular education, including: 


(1) for the student, psychological services, social work services, speech and language improvement services, noncareer counseling, and other appropriate support services; and 


(2) for the student's teacher, the assistance of a teacher aide or a teaching assistant, and consultation with appropriate personnel.





(r) Educationally related support services means curriculum and instructional modification services, direct student support team services, assessment and noncareer counseling services, special instruction to eligible students with disabilities as defined in Education Law section 4401, which does not generate excess cost aid including related services but excluding transportation and transition services, and to eligible, qualified persons pursuant to section 504 of the Rehabilitation Act of 1973. These services are provided to eligible students, individually or in groups, and may include those related consultation services provided to their families and related school personnel, in order to enhance the academic achievement and attendance of such students. Educationally related support services shall also mean speech and language improvement. services as defined in subdivision (p) of this section. Any such services are to be provided by personnel certified pursuant to Part 80 of this Title; except that any audiology, physical therapy, or occupational therapy services, or medical services as defined in section 200.1(y) of this Title, shall be provided by appropriately licensed professionals. Such personnel shall be deemed to be educationally related support service professionals for the purposes of this Part. 





(s) Direct student support team services means consultation and planning by building-level of professional staff to design and provide an appropriate and coordinated individualized instructional and support service program for eligible students. 











p) Speech and language improvement services means services provided by certified or licensed teachers of the speech and hearing handicapped to eligible students with speech impairments, such as dysfluency, impaired articulation, language disorders, or voice disorders, of a severity that does not adversely affect the student's educational performance, but does present a barrier to communication. 





(q) Declassification support services means those services provided by persons appropriately certified pursuant to Part 80 of this Title or holding a valid teaching license in the appropriate area of service, to a student or such student's teacher to aid in such student's move from special education to full-time regular education, including: 


(1) for the student, psychological services, social work services, speech and language improvement services, noncareer counseling, and other appropriate support services; and 


(2) for the student's teacher, the assistance of a teacher aide or a teaching assistant, and consultation with appropriate personnel.





(r) Educationally related support services means curriculum and instructional modification services, 








SECTION 100.7 


100.7 State high school equivalency diploma.


a) Requirements. 


(1) Each candidate shall have lived within the State of New York for at least one month prior to the examination and:


(i) shall be nineteen years of age or over, or


(ii) shall be at least seventeen years of age, and: 


(a) shall not have attended a regular, full-time high school program of instruction within the preceding twelve months; or 


(b) shall be a member of a high school which has graduated; or


(c) shall be a resident of a narcotic addiction control center, or an adjudicated youth under the director of a prison, jail, detention center, Office of Children and Family Services facility, parole or probation officer, or other correction facility, or a patient in a hospital in the State of New York, and the head of such institution certifies that the high school equivalency diploma constitutes an essential element of the rehabilitational program; or


(iii) shall be enrolled in an alternative high school equivalency preparation program in accordance with subdivision (i) of this section.





(2) In order to receive a high school equivalency diploma, candidates shall:


(i) take the general comprehensive examination prescribed for the program, in English, and achieve a standing designated as satisfactory by the Commissioner of Education; or 


(ii) take the general comprehensive examination prescribed for the program in a language other than English and for those taking the examination on or after July 1, 1986, an English language proficiency examination designed by the commissioner, and achieve a standing designated as satisfactory by the commissioner in each examination, except that candidates who achieve a satisfactory standing only on the general comprehensive examination may receive a high school equivalency diploma that bears an inscription indicating the language in which the general comprehensive examination was taken, and may exchange such diploma for a diploma not containing such inscription upon achievement of a satisfactory standing on the designated English language proficiency examination, or


(iii) provide satisfactory evidence that they have successfully completed twenty-four credits (semester hours) or the equivalent as a recognized candidate for a college-level degree or certificate at an approved institution. Beginning with applications made on or after September 1, 2000, the twenty-four credits shall be distributed as follows: six credits in English language arts including writing, speaking and reading (literature); six credits in mathematics; three credits in natural science; three credits in social science; three credits in humanities; and three credits in career and technical education and/or foreign languages.


(3) The following persons who have been present within the State of New York for at least one month prior to the examination but do not meet fully the requirement under paragraph (1) of this subdivision may, upon proper application, be admitted to the examination:


(i) persons who are required to provide scores on the examination for enlistment in the Armed Forces of the United States; and 


(ii) candidates for admission to a program of postsecondary education for which high school graduation is the normal prerequisite. A transcript of the scores for such persons will be mailed to the agency or institution requesting it, but a diploma will not be issued until such time as the person becomes fully qualified 


(b) Time and place of examination. The examinations for the high school equivalency diploma shall be held at such times and places as designated by the Commissioner of Education.





(c) Application and fee. Candidates shall submit an individual application in the form and manner prescribed by the commissioner. Each application for an examination to be conducted on or after September 1, 1991, and on or before June 30,1994, shall be accompanied by a fee of twenty-five dollars. 





(d) Retesting. A candidate may take the examination for the high school equivalency diploma more than once. A period of at least two months shall elapse between testing periods. A different form of the examination shall be used for each retesting. The application procedures for each retesting shall be the same as for the original testing. On each retesting, a candidate shall have the option of retaking any or all of the five tests in the battery. Candidates who do not qualify for the diploma on the basis of retest scores shall have their eligibility for the diploma reevaluated on the basis of the highest score obtained on each test previously taken in the current administration series. 





(e) Reporting of test scores. All candidates shall be entitled to one reporting of test scores without charge, except that candidates who take the examination during the month of August 1991 shall be charged a fee of twenty-five dollars for the initial reporting of their test scores. Requests for additional reporting of test scores must be accompanied by a non-refundable fee as determined by the commissioner for each reporting requested and must be signed by the candidate. 





(f) High school equivalency diplomas for out-of-state test takers and high school equivalency diplomas for college credit. Requests for diplomas for out-of-state test takers and diplomas for college credit must be accompanied by a non-refundable fee as determined by the commissioner. 


(g) Replacement of a high school equivalency diploma. A high school equivalency diploma which is lost, stolen or destroyed may be reissued by the department upon a signed request from the holder of the diploma affirming that the diploma is no longer in his or her possession, together with a non-refundable fee determined by the commissioner. Such reissued diplomas shall be clearly marked duplicate, and shall bear the original date of issue, and the original diploma number. 





(h) Alternative high school equivalency preparation programs operated by school districts, boards of cooperative educational services, and facilities operated by the Office of Children and Family Services for students at least 16 years of age and under the age of 19. Students who are at least 16 years of age, or such older maximum age as the board of education of the school district may designate for required school attendance pursuant to section 3205 (3) of the Education law, and who have completed the school year during which they reached 16 years of age, and who are under the age of 19, may be enrolled in alternative high school equivalency programs. Students who do not meet the age requirements above, but who are at least 16 years of age, may be enrolled in an approved full-time alternative transition program. Such alternative transition programs may include components of the alternative high school equivalency preparation program but shall provide sufficient instruction to meet the full-time day instruction requirements of section 3205(1)(c) of the Education Law. Such pupils may transfer directly from a regular high school program or enroll after having left secondary school. In order to obtain the approval of the department for alternative high school equivalency preparation programs, the governing body of the school district, or boards of cooperative educational services, or Office of Children and Family Services facility shall submit an application in the same manner as set forth in paragraph (i) (2) of this section, and shall assure in such application that: 


(1) the program approval requirements set forth in paragraph (j)(2) of this section are satisfied;


(2) the program offered each student shall consist of not less than twelve hours per week;


(3) subjects or activities are scheduled in addition to preparation for the high school equivalency examination as part of the program of at least twelve hours as follows:


(i) for students with reading and mathematics levels at grade nine or above on tests approved by the Commissioner, preparation for the high school equivalency examination shall be no less than six hours of the minimum 12-hour program. Activities other than preparation for the high school equivalency examination shall include counseling and support services related to the instructional program. Such subjects or activities which are scheduled in addition to preparation for the high school equivalency examination shall be subject to approval by the department;


(ii) for students with reading or mathematics levels below grade nine on tests approved by the Commissioner, no less than 9 hours of the minimum 12-hour program shall be instruction in reading, mathematics, oral and written communication, and life skills. Activities other than such instruction shall include counseling and support services related to the instructional program, and shall be subject to approval by the department; and 


(iii) A workforce preparation component shall be provided to all students. The component shall be approved by the department and may include career and technical education, career exploration, internships, work experience or other school-to-work transition activities;


(4) written approval by a person in parental relation to the student or by the student, as provided for in Education Law, section 3212(1) and (4), of each student's enrollment shall be obtained;


(5) documentation of student eligibility shall be maintained by the local school district and be available to the department. In order for students who are at least sixteen years of age but under the age of eighteen to be eligible to enroll in an alternative high school equivalency preparation program, a student who has not been on the regular day school register of grade nine for at least one school year shall score below the passing score on a State elementary assessment. In order to be eligible to enroll in an alternative high school equivalency preparation program, other students who are at least sixteen years of age but under the age of eighteen shall have fewer than twelve and one-half percent of the number of units of credit required by the school district for a diploma multiplied by the number of years the student has been in grades nine through twelve. Approval may be granted for a variance from the eligibility requirements set forth in this paragraph upon a finding by the commissioner that exceptional circumstances warrant such a variance; and


(6) documentation setting forth the name of each student transferred into a program approved pursuant to this subdivision from a regular high school program shall be maintained by the local school district and be available to the department. In addition, such documentation shall indicate what academic intervention services, remedial instruction, counseling and support services were provided to the student prior to transferring into the program; whether such student continues in the program, has received a high school equivalency diploma, or has withdrawn from the program; and such other information as may be required by the commissioner. A summary of such documentation shall be submitted to the department on a form prescribed by the commissioner.





(i) High school equivalency preparation programs operated by school districts and boards of cooperative educational services for students at least eighteen years of age and under the age of twenty one. 


(1) In order to meet the requirements for a State high school equivalency diploma, students at least eighteen years of age and under the age of twenty one who have not received a high school diploma or equivalency diploma, may be enrolled in programs approved in accordance with Part 168 of this Title for employment preparation education, in programs approved pursuant to subdivision (i) of this section.


(2) Application. Each school district or board of cooperative educational services intending to operate a program approved in accordance with subdivision (i) of this section to prepare students to meet the requirements for a State high school equivalency diploma shall submit to the department an application in a form prescribed by the department for approval of such programs. Such application shall be submitted no later than July 1st of each year for programs to be operated during the following school year.


(3) Program approval requirements. In order to obtain the approval of the department for any program to prepare students to meet the requirements of the State high school equivalency diploma, the governing body of the school district or board of cooperative educational services shall assure in its application that: 


(i) a curriculum developed or approved by the department is to be used; 


(ii) instruction is individually prescribed and paced in each class; 


(iii) individual student folders are easily accessible to students and teachers and include information concerning registration, attendance, testing and individual program needs; 


(iv) no class register exceeds twenty students;


(v) at least 150 hours per year of total instruction is made available to individual students;


(vi) English-speaking students are given entrance tests in reading and mathematics to determine the approximate skill level;


(vii) English-speaking students in need of basic education are provided instruction in reading, mathematics, oral and written communication and life skills;


(viii) English-speaking students are given standardized achievement tests which report scores in grade equivalents and which have forms for retesting at required intervals or other such instruments approved by the commissioner;


(ix) students with limited English proficiency are given placement tests prior to placement in an appropriate level of the instructional program;


(x) students with limited English proficiency are provided instruction in listening, reading, mathematics, oral and written communication and life skills;


(xi) students with limited English proficiency are given achievement tests specifically designed for such students or other such instruments approved by the commissioner;


(xii) students preparing for the high school equivalency examination are given diagnostic tests to determine the specific instruction needed to attain the minimum score to qualify for a New York State high school equivalency diploma and are provided such instruction;


(xiii) students with needs other than basic education, high school equivalency examination preparation, and English as a second language are provided appropriate instruction, such as bilingual instruction, as authorized by the commissioner;


(xiv) all students are tested at intervals necessary to determine status and progress;


(xv) individual and group counseling are available to all students enrolled in the program;


(xvi) professional staff assigned to conduct programs of preparation for a high school equivalency diploma shall be provided with appropriate staff development;


(xvii) enrolled students shall not begin instruction specifically designed to prepare for the high school equivalency examination, unless they read at a 9.0 grade level on tests approved by the commissioner; and 


(xviii) students preparing to take high school equivalency examination shall not be referred to that test unless they demonstrate readiness as indicated by tests approved by the commissioner.


(j) Approval may be granted for a variance from the standards and assurances set forth in paragraphs (i)(1) and (2) and (j)(2) of this section upon a finding by the commissioner that the requirements of such paragraphs will be substantially met. 








Section 100.9


Individualized Education Plan (IEP)





p) Speech and language improvement services means services provided by certified or licensed teachers of the speech and hearing handicapped to eligible students with speech impairments, such as dysfluency, impaired articulation, language disorders, or voice disorders, of a severity that does not adversely affect the student's educational performance, but does present a barrier to communication. 





(q) Declassification support services means those services provided by persons appropriately certified pursuant to Part 80 of this Title or holding a valid teaching license in the appropriate area of service, to a student or such student's teacher to aid in such student's move from special education to full-time regular education, including: 


(1) for the student, psychological services, social work services, speech and language improvement services, noncareer counseling, and other appropriate support services; and 


(2) for the student's teacher, the assistance of a teacher aide or a teaching assistant, and consultation with appropriate personnel.





(r) Educationally related support services means curriculum and instructional modification services, direct student support team services, assessment and noncareer counseling services, special instruction to eligible students with disabilities as defined in Education Law section 4401, which does not generate excess cost aid including related services but excluding transportation and transition services, and to eligible, qualified persons pursuant to section 504 of the Rehabilitation Act of 1973. These services are provided to eligible students, individually or in groups, and may include those related consultation services provided to their families and related school personnel, in order to enhance the academic achievement and attendance of such students. Educationally related support services shall also mean speech and language improvement. services as defined in subdivision (p) of this section. Any such services are to be provided by personnel certified pursuant to Part 80 of this Title; except that any audiology, physical therapy, or occupational therapy services, or medical services as defined in section 200.1(y) of this Title, shall be provided by appropriately licensed professionals. Such personnel shall be deemed to be educationally related support service professionals for the purposes of this Part. 





(s) Direct student support team services means consultation and planning by building-level of professional staff to design and provide an appropriate and coordinated individualized instructional and support service program for eligible students. 








AUTISM





Autism is a profound developmental disability that can severely impair a child’s abilities. Students with autism have unique abilities and needs which require special considerations in designing, implementing and evaluating their educational programs. Educators need a better understanding of the educational approaches and program structures that are effective for these students. 


The prevalence of autism has been steadily increasing, from 3,443 school age students identified with autism in 1995 to 5,142 in 1998. This increase may be due to a number of factors, including but not limited to better diagnostic procedures, earlier diagnosis and greater awareness of the autism spectrum disorders. There are five disorders that are considered an autism spectrum disorder: autistic disorder, Asperger disorder, childhood disintegrative disorder, Rett disorder and pervasive developmental disorder – not otherwise specified or atypical autism (DSM IV).


While much is now known about autism and the benefits of early diagnosis and appropriate education, widespread practice of effective educational interventions has yet to follow. In New York State, significant efforts are being made to address the unique needs of children with autism. 


Effective Practices in Educational Programs for School-Age Students with Autism 


Brochure - Identifying Children with Autism Spectrum Disorder - Information for Physicians ad Primary Health Care Providers (7/02) 


Autism Program Quality Indicators (APQI) 


VESID’s Strategic Workplan on the Education of Students with Autism


State Task Force �
�
Teacher and Paraprofessional Training on Autism�
�
Effective Practices in Education Programs for Students with Autism�
�
Availability and Effectiveness of Preschool Programs for Children with Autism�
�
Early Identification and Services�
�



September 2003


TO: �
Persons Interested in the Education of Students with Autism�
�
FROM: �
Lawrence C. Gloeckler �INCLUDEPICTURE  \d "../images/llgsig.gif"��
�
SUBJECT: �
Effective Practices in Educational Programs for School-Age Students with Autism�
�
The State Education Department’s Office of Vocational and Educational Services for Individuals with Disabilities (VESID) has identified five schools with effective practices in instructional programs for school-age students with autism to receive grant funds to assist other schools to replicate their effective practices. Each of the selected schools demonstrated quality through a combination of written materials and on-site reviews based on the Autism Program Quality Indicators (APQI) .


Programs were selected to highlight a variety of effective practices both in public and private settings and across the age ranges. Each of the schools described in this publication has received grant funds to provide other schools with information and technical assistance to promote the replication of specific effective practices. These grants are effective through June 30, 2004. You are encouraged to contact these schools, ask questions, visit and read their materials to learn more about how you can improve the quality of your education programs for students with autism.


Questions regarding this initiative should be directed to Patricia Geary at 518-473-2878.


(Click here for memo in word or PDF format.)


SELECTED PROGRAMS


Arrowhead Elementary School, Three Village Central School District - Elementary


This school has developed a range of special education programs and services to support students with autism in an inclusive setting with their nondisabled peers. This program is being highlighted for components relating to climate, administrative support, supported inclusion, staff development and support, and instructional practices selected to meet individual needs.


Contact: �
Laurie DeVore�
�
�
Assistant Director of Pupil Personnel Services�
�
�
Arrowhead Elementary School�
�
�
Three Village Central School District�
�
�
100 Suffolk Avenue, Stony Brook, NY 11733�
�
�
(631) 730-4540�
�
�
ldevore@3villagecsd.k12.ny.us�
�
******


P.S. 176X of District 75, New York City Department of Education – K-12


P.S. 176X is a school program exclusively for students with autism and pervasive developmental disabilities located in five general education schools (two elementary schools, two junior high schools and one high school) in the Co-op City in northeast Bronx. The program, which provides education services to approximately 415 students in 67 classes, is eclectic in its instructional approaches. This school uses research-based instructional approaches supported by ongoing data collection to monitor student progress. The program is being highlighted for the manner in which it has systematized its program, its positive climate, its focus on the learning standards and curriculum, use of technology, and levels of support for students and staff.


Contact: �
Rima Ritholtz�
�
�
Principal�
�
�
Public School 176�
�
�
650 Baychester Avenue�
�
�
Bronx, NY 10475�
�
�
(718) 904-5752�
�
�
Rrithol@nycboe.net�
�
�
http://schools.nycenet.edu/d75/p176x�
�
******


Half Hollow Hills Central School District: K-12


This school district has approximately 80 students with autistic spectrum disorders who attend grades kindergarten through 12 in the public school programs of the district. The program, which includes both special classes and integrated programs in general education classes, is comprehensive, varied and driven by the needs of the students. Students, parents and staff are supported through behavioral consultation, staff development programs, parent training, and team meetings. This program is being highlighted for its quality inclusive practices and climate, research-based instructional practices, transition planning and positive behavioral approaches.


Contact:�
Renée Wagenberg�
�
�
Assistant Superintendent for Research, Assessment and Special Services�
�
�
Half Hollow Hills Central School District�
�
�
525 Half Hollow Road�
�
�
Dix Hills, NY 11746�
�
�
(631) 592-3063�
�
�
rwagenberg@halfhollowhills.k12.ny.us�
�
******


Ridge Mills Elementary School, Rome City School District – Elementary


The uniqueness of this program lies in the variety and combination of service delivery and instructional options available and provided to each student in an inclusive setting. The program, which is based on a team approach to teaching, is being highlighted for its supportive inclusive culture, strong leadership, teamwork, social skills instruction and flexibility of programs and service support options for students with autism. It has evolved over the past 10-12 years and there is a history of development that other schools could benefit from.


Contact: �
David Farah, Director of Support Services�
�
�
Ridge Mills Elementary School, Rome City School District�
�
�
112 East Thomas Street�
�
�
Rome, NY 13440�
�
�
(315) 338-6581�
�
�
dfarah@romecsd.org�
�
******


Wildwood School – Young Adult Program – Secondary


Wildwood School’s Young Adult Program is designed to create opportunities and choice for students as they transition to adult services. Each student’s placement and instructional program is individualized and routinely adjusted throughout the course of a community job placement. This program is being highlighted for its team work, effective and individualized transition planning and programs, its evaluation of student strengths and needs and its functional academic program.


Contact: �
Ron Gordon�
�
�
Wildwood School, Young Adult Program�
�
�
1202 Troy-Schenectady Road, Building #1�
�
�
Latham, NY 12110�
�
�
(518) 356-6410, ext. 576�
�
�
rgordon@wildwood.edu�
�



Dear Pediatric Primary Health Care Provider: 


You have a primary role in the identification of children with developmental delays or disabilities including Autism Spectrum Disorder (ASD). Current research indicates that many children with ASD can be identified as early as toddlers. We are asking that you identify children with ASD early so that appropriate education programs and services may be provided at an early age to support learning and development.��The terms Autism and Pervasive Developmental Disorders (PDD) are defined in the Diagnostic and Statistical Manual IV and are often used synonymously. The literature refers to ASD as a wide continuum of associated cognitive and neuro-behavioral disorders including, but not limited to, three core-defining features: impairment in socialization, impairment in verbal and non-verbal communication, and restrictive repetitive patterns of behavior. There are five disorders associated with ASD or PDD. These include autistic disorder, Asperger disorder, childhood disintegrative disorder, Rett disorder and pervasive developmental disorder - not otherwise specified (PDD-NOS) or atypical autism.��During well-child visits or through parent reported concerns regarding their child’s development, you may determine that a child needs further evaluation. Below are developmental milestones for communication and social skills, two of the developmental areas that define autism. The items listed are developmental milestones that children following a typical developmental sequence should exhibit by the time they reach a specified age. Failure to achieve a developmental milestone is a clinical clue that raises concerns that the child may have autism or some other developmental delay or disability.


15 months developmental milestones 


Makes eye contact when spoken to 


Reaches to anticipate being picked up 


Shows joint attention (shared interest in object or activity) 


Displays social imitation (such as a reciprocal smile) 


Waves “bye-bye” 


Responds to spoken name consistently 


Responds to simple verbal request 


Says “Mama, Dada,” specific





18 months developmental milestones 


(Same as 15 month milestones, plus the following:) 


Points to body parts 


Speaks some words 


Has pretend play (such as symbolic play with doll or telephone) 


Points out objects 


Responds to spoken name consistently 


Responds when examiner points out object 


If you are concerned that ASD or another developmental disability may be present in a child and need diagnostic confirmation, referral to a developmental pediatrician, child neurologist, child psychiatrist or child psychologist skilled in issues of ASD would be appropriate. Please share a copy of this brochure and the enclosed resource sheet with the child’s parent(s). Encourage parents to seek a developmental or educational evaluation as soon as possible. For children from birth to two and a half years of age, please assist the parent with a referral to the New York State Early Intervention Program. For children two and a half years of age or older, a referral should be made to the local public school district. 








Lawrence C. Gloeckler�Deputy Commissioner�NYS Education Department�Office of Vocational and Educational Services for Individuals with Disabilities�
Anthony Malone, M.D.�Clinical Associate Professor �of Pediatrics�The Children’s Hospital at �Albany Medical Center �Developmental Pediatrics�
Harold Kanthor, M.D.�Chairperson of the Committee on Children with Disabilities�The American Academy of Pediatrics�New York State Chapter 1�
�



The critical issue in the identification of ASD in early childhood is recognition of impairment in socialization. The child with ASD often has difficulty forming, maintaining and expanding relationships. 


This is reflected by problems in reading social cues including tone of voice, inflection, intensity, facial expression, body language and social setting, and the child being unaware of others and their social circumstances. 


A frequent hallmark of ASD is restrictive, repetitive patterns of behaviors seen in non-functional and poor imaginative play:


A child with ASD does not play like a typical child. 


Toys are often not used for their intended purpose, but usually for a repetitive, mechanical, tactile exploration with lack of imagination. 


The child's anxiety and need for repetition or ritualistic behavior are frequently evident during play. 


Impairment in verbal and non-verbal communication may be noted when efforts �at communication are different from typical children, for example:


The child shows poorly developed or inconsistent attention to others. The child may not look to people for approval, look at other people’s faces while trying to communicate or talk, point to objects and look where others have pointed, or acknowledge when spoken to. 


The child does not understand what is said to him/her consistent with what is expected for the child’s age.


Websites: Further information about education services may be found at: ��Education Department Website: www.nysed.gov ��Further information about autism may be found at:��VESID Special Education Website: http://www.vesid.nysed.gov/specialed Regional Associates: For information relating to special education laws, policies and programs contact:��Regional Associates of the Office of Vocational and Educational Services for Individuals with Disabilities (VESID) at: 


Western Region �
(585) 344-2112 x420�
�
Central Region �
(315) 428-3287�
�
Hudson Valley Region �
(914) 245-0010�
�
Eastern Region �
(518) 486-6366�
�
Long Island Region �
(631) 884-8530�
�
New York City Region �
(718) 722-4544�
�
Publications: For additional copies of this brochure a request may be faxed to the Special Education Policy Unit at (518) 474-2219 or mailed to the VESID Special Education Policy Unit, Publications - Room 1624, One Commerce Plaza, Albany, N.Y. 12234.


Infants and Toddlers,�Birth - 3 years old Your county office’s general information number��


 For Parents-Local Special Education Resources:





 Infants and toddlers to three years old: Your county office’s general information number��• Early intervention official.  How to refer your child for a �  no-cost evaluation and early intervention services





  Children 3-5 years old             Your local public school district: 


The principal of the public school building your child will attend at school age, �or 


The Director of Special Education,�or 


The Superintendent of Schools�or 


Your county office’s general information number 


Preschool Special Education Municipality Representative 





 How to refer your child to the Committee on Preschool Special Education (CPSE) for a no-cost                         evaluation and for preschool special education services








  Students 5-21 years old 


  Your local public school district: 


The principal of the public school building your child will attend at school age, �or 


The Director of Special Education,�or 


The Superintendent of Schools�or 


Your county office’s general information number 


Preschool Special Education Municipality Representative 





  How to refer your child to the Committee on Preschool Special Education (CPSE) for a no-cost evaluation and for preschool special education services.





  FOR PARENTS  State Special Education Resources:


  Infants and Toddlers Birth to 5 years old 


Early Childhood Direction Centers, NYS Education Department (SED)�Office of Vocational and Educational�Services for Individuals with Disabilities�Albany, NY 12234�(518) 486-7462�www.vesid.nysed.gov/lsn/ecdc.htm





 How to obtain early intervention and preschool special education evaluations and services for a child who may have a disability





  Infants and Toddlers Birth to 3 years old:


  NYS Department of Health (DOH)�Early Intervention Program�Division of Family Health�(518) 473-7016�www.health.state.ny.us/


How to identify the Early Intervention Official in your county of residence and to obtain information about early intervention evaluations, programs and services for infants and toddlers with a disability or developmental delay.





  Children 3-5 years old:


  NYS Education Department (SED)�Office of Vocational and Educational�Services for Individuals with Disabilities�Special Education Policy�(518) 473-6108�www.vesid.nysed.gov/specialed�www.vesid.nysed.gov/specialed/autism/home.html


 How to obtain preschool special education evaluations and services for a child who may have a disability





 Students 3-21 years old:


  NYS Education Department (SED)�Special Education Quality Assurance ��Eastern Regional Office (518) 486-6366�Western Regional Office (585) 344-2112�Central Regional Office (315) 428-3287�Hudson Valley Regional Office (914) 245-0010�NYC Regional Office (718) 722-4544�Long Island Regional Office (631) 884-8530�www.vesid.nysed.gov/specialed/quality/home.html


  NYS Education Department (SED)�Special Education Quality Assurance 


  How to obtain an explanation of special education laws, policies and programs specific to parental questions and concerns.


  For additional copies of this brochure... a request may be faxed to the Special Education Policy Unit at (518) 474-2219 or mailed to the VESID Special Education Policy Unit, Publications - Room 1624, One Commerce Plaza, Albany, NY 12234. 
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FOREWORD


August 2001


Dear Parents and School Personnel:


Children with autism present unique and challenging needs that require specific focus in their educational programs. Autism is a pervasive developmental disability, and while there are common features of autism, there is also great variability in the disorder. There are different learning techniques and environments that will be more effective for certain children with autism than for others. Therefore, it is essential that school personnel and families work closely together to identify and develop quality programs to address the individual needs of each child. 


This publication provides Autism Program Quality Indicators (APQI), intended as a self-review and quality improvement guide for schools and programs serving students with autism spectrum disorders. The APQI were developed by the New York Autism Network at the request of the New York State Education Department. The APQI promote the goal that all students in New York State receive special education that meets high educational standards by providing benchmarks of quality programs that result in successful outcomes for students with autism. The APQI are a compilation of research-based components that have been linked to high quality and effective educational programs for students with autism. The items on the APQI were derived from a variety of sources including a review of the scientific literature, professional experience and input and review by national experts in the field of autism. The APQI were also reviewed by representatives from the regional advisory groups to the New York Autism Network, including parents of students with autism, advocacy groups and school personnel.


I encourage schools to use the APQI to conduct periodic self-reviews of the programs and services provided to children with autism and to address quality improvement as needed. I also encourage parents of children with autism to use the APQI as benchmarks of quality programs for their children. The APQI will help parents to identify those features of educational supports and services that combine to result in effective programs, regardless of specific educational methodologies used.


If you have specific questions regarding the APQI, please direct your inquiries to the Special Education Policy Unit at 518-473-2878. If you would like to receive notification of our publications via e-mail, register at web.nysed.gov/vesid/register.htm. This publication is also available on the web at web.nysed.gov/vesid/sped/Autism/Autism.htm.


Sincerely,


Lawrence C. Gloeckler
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AUTISM PROGRAM QUALITY INDICATORS


The Autism Program Quality Indicators (APQI) are a compilation of the best practices in educating students with autism, which were developed to serve as a means of guiding quality improvement activities for schools and programs serving children with autism in New York State.


Structure and Content of the APQI 


The APQI are organized into the following 14 areas with the seven categories in the left-hand column relating to the specific aspects of the educational process for students, and the seven categories in the right-hand column referring more broadly to program characteristics and supports. 


Individual Evaluation �
Family Involvement and Support �
�
Development of the Individualized Education Program (IEP) �
Inclusion �
�
Curriculum �
Planning the Move from One Setting to Another �
�
Instructional Activities �
Challenging Behavior �
�
Instructional Methods �
Community Collaboration �
�
Instructional Environments �
Personnel �
�
Review and Monitoring of Progress and Outcomes �
Program Evaluation �
�
Each of the 14 areas is described by a single summary sentence, followed by more specific "quality indicators." The items contained within the APQI do not reflect specific instructional strategies or theoretical approaches. Instead, they reflect methods that have consistently been found to be effective in improving learning in children with autism. Additionally, where items reflect practices that are broadly appropriate to educating all children (e.g., involving and supporting families in the educational process), the APQI focus on those aspects most important for educating students with autism. (1)


How should the APQI be used?


The APQI were developed to apply to programs that serve children between the ages of 3 and 21, on the full range of the autism spectrum (including Asperger syndrome and Pervasive Developmental Disorder–Not Otherwise Specified {PDD-NOS}) and ability levels, and in all educational settings. Some items may, therefore, not apply to every program. The purpose of the APQI is to provide a tool for schools or programs to self-evaluate educational services as a whole rather than an evaluation of services provided to any specific child. A program would rate itself on the degree to which there is evidence supporting that a particular item or practice is in place. In this way, the APQI may serve as a quality improvement tool in which programs note relative strengths and weaknesses. Given the indicators cover such a wide range of educational practices, it is highly unlikely that any program would have clear evidence of every quality indicator. 


The APQI were developed to apply to programs that serve children between the ages of 3 and 21, on the full range of the autism spectrum (including Asperger syndrome and Pervasive Developmental Disorder–Not Otherwise Specified {PDD-NOS}) and ability levels, and in all educational settings. Some items may, therefore, not apply to every program. The purpose of the APQI is to provide a tool for schools or programs to self-evaluate educational services as a whole rather than an evaluation of services provided to any specific child. A program would rate itself on the degree to which there is evidence supporting that a particular item or practice is in place. In this way, the APQI may serve as a quality improvement tool in which programs note relative strengths and weaknesses. Given the indicators cover such a wide range of educational practices, it is highly unlikely that any program would have clear evidence of every quality indicator. 


Development of the APQI


The APQI were developed over a one-year period by the New York Autism Network (NYAN) at the request of the Office of Vocational and Educational Services for Individuals with Disabilities (VESID) of the New York State Education Department. NYAN is a consortium of four regional centers with a shared focus of promoting effective educational approaches for students with autism. NYAN is funded by the New York State Education Department. 


The items on the APQI were derived from a variety of sources including federal and State law and regulations, scientific evidence, and professional experience. The APQI were developed first by examining the professional literature to identify likely dimensions for the scale. The next step was to identify key quality components specific to autism in each of these areas. A preliminary draft of the APQI was field tested with the NYAN regional advisory groups. Information from the advisory groups was compiled into a working draft of the APQI (dated 11/6/00) that was shared with national experts and VESID representatives for their comments. These comments led to a significant re-focusing of the APQI on making it as autism specific as possible. A number of interim versions were shared with NYAN staff, representatives from programs and advocacy groups, national experts, and VESID staff. The resulting document (6/15/01) has been strengthened considerably by the input of these many people. 


Scoring the APQI


The APQI uses a four-point rating system, plus a Not Applicable rating, as follows: 


Score


Description


NA Not applicable. The program is not responsible for this area. 


0 There is no evidence of this indicator.


1 There is minimal to no evidence of this indicator, but clear evidence exists that the program is in the process of planning for implementation and/or staff development in this area.


2 There is some evidence of this indicator or there is clear evidence of the indicator for only a portion of students with autism. 


3 This quality indicator is clearly evident for all students with autism. 





These ratings can be applied to each of the items and a summary rating can be given to each area. A summary table at the end of the scale allows programs to identify areas of relative strength and weakness. 


AUTISM PROGRAM QUALITY INDICATORS


Score�
Description�
�
NA�
Not applicable. The program is not responsible for this area. �
�
0�
There is no evidence of this indicator.�
�
1�
There is minimal evidence of this indicator, but clear evidence exists that the program is in the process of planning for implementation and/or staff development.�
�
2�
There is some evidence of this indicator or there is clear evidence of the indicator for only a portion of students with autism. �
�
3�
This quality indicator is clearly evident for all students with autism. �
�



INDIVIDUAL EVALUATION: Thorough diagnostic, developmental, and educational assessments using a comprehensive, multidisciplinary approach are used to identify students’ strengths and needs. 





Score and Comment on each:


 1) Evaluations are conducted by multidisciplinary teams made up of qualified personnel who are familiar with the characteristics and response patterns of students with autism. . .


 2) The medical and developmental history review factors specific to autism. . .


 3) Evaluations include the examination of the individual skills and strengths of students with autism, as well as their needs. . . 


 4) Evaluations use a variety of measures and sources of information, including: 


a) �
appropriate standardized, developmental, and observational methods,�
�
b) �
autism-specific measures,�
�
c) �
parent and family input,�
�
d) �
review of recent progress and functional level.�
�
.5) For both verbal and nonverbal students, speech and language evaluations use standardized measures, parental report, observation, and spontaneous language samples to assess: 


a) �
receptive language,�
�
b) �
expressive language,�
�
c) �
speech production,�
�
d) �
communicative intent,�
�
e) �
pragmatics.�
�
.6) Evaluation reports integrate results from all areas in ways that lead directly to programmatic   recommendations for instruction. . . 


 7) Evaluation reports are written in a meaningful, understandable manner. . .


 8) Evaluation reports are shared with the student (if appropriate), parents, educators, and other professionals who work collaboratively with the family. . .


	Summary Rating for Individual Evaluation :


DEVELOPMENT OF THE INDIVIDUALIZED EDUCATION PROGRAM: The Committee on Preschool Special Education (CPSE) and the Committee on Special Education (CSE) use evaluation results, parent and family concerns, and present levels of performance in developing individualized education programs (IEPs) to meet students’ needs.�
�
�
Score�
Comments�
�
1) �
The IEP identifies developmental, health, social-emotional, and behavioral needs.�
�
.�
.�
�
2) �
While the IEP addresses a broad range of developmental and educational needs, it specifically includes the areas of: �
�
.�
.�
�
�
a)�
communication,�
�
�
�
�
b) �
social interaction,�
�
�
�
�
c) �
behavior and emotional development, �
�
�
�
�
d)�
play and use of leisure time. �
�
�
�
3)�
Goals and objectives: �
�
.�
.�
�
�
a) �
relate directly to the student’s present level of performance and identified needs,�
�
�
�
�
b) �
reflect parental input and family concerns,�
�
�
�
�
c) �
are observable and measurable, relate to long-term outcomes,�
�
�
�
�
d) �
are selected to achieve long-term outcomes.�
�
�
�
4) �
The IEP identifies program modifications, including environmental and instructional adaptations and accommodations, that are needed to support the student.�
�
.�
.�
�
5)�
"Parent counseling and training" is indicated as a related service as appropriate. �
�
.�
.�
�
6)�
Augmentative and alternative communication systems are considered for students with limited verbal abilities. �
�
.�
.�
�
7)�
Opportunities for interaction with nondisabled peers are provided as appropriate. �
�
.�
.�
�
Summary Rating for Development of the IEP �
�
�
.�
.�
�



CURRICULUM: The program uses a curriculum that addresses the significant skill deficits of students with autism and relates to the New York State Learning Standards. �
�
Score�
Comments�
�
1) �
The curriculum contains a written statement of goals and philosophy from which instructional objectives, methods, and activities proceed. �
.�
.�
�
2) �
The curriculum focuses on maximizing independent functioning in home, school, vocational, and community settings.�
.�
.�
�
3) �
The curriculum is adapted to the different ages, abilities, and learning styles of students with autism. �
.�
.�
�
4) �
The curriculum emphasizes the development of: �
�
�
.�
.�
�
�
a) �
attention to social stimuli,�
�
�
�
�
�
b) �
imitation skills,�
�
�
�
�
�
c) �
communication and language,�
�
�
�
�
�
d) �
social relationships,�
�
�
�
�
�
e) �
symbolic play, imagination, and creativity, �
�
�
�
�
�
f)�
self-regulation,�
�
�
�
�
�
g) �
skills to meet the learning standards, �
�
�
�
�
�
h) �
vocational skills.�
�
�
�
�
5) �
With respect to communication, the curriculum emphasizes the development of a functional communication system for both verbal and nonverbal students with autism. �
.�
.�
�
6) �
With respect to social relationships, the curriculum emphasizes the development of social interaction skills with adults and peers for a range of occasions and environments. �
.�
.�
�
7) �
The curriculum focuses on the maintenance and generalization of learned skills to more complex environments.�
.�
.�
�
Summary Rating for Curriculum �
�
.�
.�
�



INSTRUCTIONAL ACTIVITIES: The program provides a variety of developmentally and functionally appropriate activities, experiences, and materials that engage students in meaningful learning. �
�
Score�
Comments�
�
1) �
Instructional activities: �
�
�
.�
.�
�
�
a) �
enhance response opportunities,�
�
�
�
�
�
b) �
are appealing and interesting,�
�
�
�
�
�
c) �
promote active engagement of the student,�
�
�
�
�
�
d) �
focus on basic skills before more complex skills,�
�
�
�
�
�
e) �
provide multiple opportunities for practicing skills identified on the IEP,�
�
�
�
�
�
f) �
are (whenever possible) embedded within ongoing and natural routines of home, school, vocational, and community settings.�
�
�
�
�
2) �
Activities use a variety of instructional formats—one-to-one instruction, small group instruction, student-initiated interactions, teacher-directed interactions, play, peer-mediated instruction—based upon the skill to be taught and the individual needs of the student.�
.�
.�
�
3) �
IEP goals and instructional methods are compatible and complementary when the program uses components of different intervention approaches. �
.�
.�
�
4) �
Instructional activities are adapted to the range of ages, abilities, and learning styles of students with autism.�
.�
.�
�
5) �
Daily instruction is provided to meet the individual communication needs of students with autism.�
.�
.�
�
Summary Rating for Instructional Activities �
�
.�
.�
�



INSTRUCTIONAL METHODS: Teaching methods reflect the unique needs of students with autism and are varied depending on developmental appropriateness and individual strengths and needs.�
�
Score�
Comments�
�
1) �
Instructional methods are adapted to the range of ages, abilities, and learning styles of students with autism.�
..�
.�
�
2) �
Instructional methods reflect empirically validated practices or solid evidence that demonstrates effectiveness over time.�
.�
.�
�
3) �
The degree of structure and intensity of teaching are geared to the functional abilities of the student. �
.�
.�
�
4) �
Instructional methods: �
�
�
..�
.�
�
�
a) �
emphasize the use of naturally occurring reinforcers,�
�
�
�
�
�
b) �
promote high rates of successful performance, �
�
�
�
�
�
c) �
encourage communication and social interaction, �
�
�
�
�
�
d) �
encourage the spontaneous use of learned skills in different settings.�
�
�
�
�
5) �
As instruction proceeds, an effort is made to teach students to cope with the distractions and disruptions that are an inevitable part of daily living. �
.�
.�
�
6) �
There is a clear plan showing methods for systematically promoting the maintenance and generalization of learned skills to new and different environments.�
.�
.�
�
Summary Rating for Instructional Methods �
�
.�
.�
�



INSTRUCTIONAL ENVIRONMENTS: Educational environments provide a structure that builds on a student’s strengths while minimizing those factors that most interfere with learning.�
�
�
Score�
Comments�
�
1) �
Environments are initially simplified to help students recognize relevant information.�
�
..�
.�
�
2) �
When needed (particularly for younger students), classrooms have defined areas that provide clear visual boundaries for specific activities. �
�
.�
.�
�
3) �
Environmental supports (e.g., the use of visual schedules) are available that facilitate the student’s ability to: �
�
.�
.�
�
�
a) �
predict events and activities,�
�
�
�
�
b) �
anticipate change,�
�
�
�
�
c) �
understand expectations.�
�
�
�
4) �
Communication toward and with students: �
�
.�
.�
�
�
a) �
is geared to their language abilities, �
�
�
�
�
b) �
is clear and relevant, �
�
�
�
�
c) �
encourages dialogue (when appropriate), rather than being largely directive. �
�
�
�
Summary Rating for Instructional Environments�
�
�
.�
.�
�



REVIEW AND MONITORING OF PROGRESS AND OUTCOMES: The program uses a collaborative, ongoing, systematic process for assessing student progress. �
�
Score�
Comments�
�
1) �
The program provides regular and ongoing assessment of each student’s progress on his/her specific IEP goals and objectives. �
.�
.�
�
2)�
Student progress is summarized and reviewed by an educational team.�
.�
.�
�
3)�
Students are assessed and the instructional program is refined when: �
�
.�
.�
�
�
a) �
target objectives have been achieved,�
�
�
�
�
b) �
progress is not observed after an appropriate trial period,�
�
�
�
�
c) �
target objectives have not been achieved after an appropriate trial period,�
�
�
�
�
d) �
there is an unexpected change in a student's behavior or health status, �
�
�
�
�
e) �
significant changes occur in the home, school, vocational, or community setting.�
�
�
�
4) �
The program routinely reports to the CPSE or CSE when there is a need to consider modifications to the IEP. �
.�
.�
�
Summary Rating for Review and Monitoring of Progress �
�
.�
.�
�



FAMILY INVOLVEMENT AND SUPPORT: Parents are recognized and valued as full partners in the development and implementation of their children's IEPs. �
�
Score�
Comments�
�
1) �
Parents and family members are supported as active participants in all aspects of their child's ongoing evaluation and education to the extent of their interests, resources, and abilities.�
.�
.�
�
2) �
Parents are informed about the range of educational and service options.�
.�
.�
�
3) �
The program demonstrates an awareness and respect for the culture, language, values, and parenting styles of the families they serve.�
.�
.�
�
4) �
The program makes available "parent counseling and training" services, which: �
�
�
.�
.�
�
�
a) �
provide parents with information about child development, �
�
�
�
�
�
b) �
assist parents to understand the needs of their child,�
�
�
�
�
�
c) �
foster coordination of efforts between school and home, �
�
�
�
�
�
d) �
support the family in behavior management,�
�
�
�
�
�
e) �
enable parents to acquire skills to support the implementation of their child’s IEP.�
�
�
�
�
5) �
Parents are provided with opportunities to meet regularly with other parents and professionals in support groups.�
.�
.�
�
6)�
Parents receive regular communication from the program regarding their child’s progress. �
.�
.�
�
7)�
Parents are assisted in accessing services from other agencies (when available and as appropriate) such as respite, in-home behavior support, home health care, transportation, etc.�
..�
.�
�
Summary Rating for Family Involvement and Support �
�
.�
.�
�



INCLUSION: Opportunities for interaction with nondisabled peers are incorporated into the program.�
�
Score�
Comments�
�
1) �
The program offers opportunities for interaction with nondisabled peers in both informal and planned interactions. �
..�
.�
�
2) �
In their contact with nondisabled peers, students are provided with instruction and support to maximize successful interactions.�
.�
.�
�
3) �
The program provides nondisabled peers with knowledge and support (e.g., peer training) to facilitate and encourage spontaneous and meaningful interactions.�
.�
.�
�
4) �
Training and ongoing support are provided to the general education teachers and staff.�
.�
.�
�
Summary Rating for Inclusion �
�
.�
.�
�



PLANNING THE MOVE FROM ONE SETTING TO ANOTHER: Parents and professionals work collaboratively in planning transitions from one classroom, program, or service delivery system to another. �
�
Score�
Comments�
�
1) �
All aspects of planning include the student (whenever appropriate), parents and other family members, current and receiving professionals, and other relevant individuals.�
.�
.�
�
2) �
Transitional support services are provided by a special education teacher with a background in teaching students with autism. �
.�
.�
�
3) �
Transition planning: �
�
�
.�
.�
�
�
a) �
begins while the student is in the current placement,�
�
�
�
�
�
b) �
provides the student and family with the opportunity to visit the new setting (i.e., meet teachers, view classrooms). �
�
�
�
�
4) �
Planning integrates considerations of future placements (i.e., skills needed in the next classroom or school setting) with the student’s current program.�
.�
.�
�
5) �
Planning includes teacher preparation and other supports to ensure success of the student in the new classroom, school, or work site.�
.�
.�
�
Summary Rating for Planning the Move from One Setting to Another �
�
.�
.�
�



CHALLENGING BEHAVIOR: Positive behavior supports, based on a functional behavioral assessment (FBA), are used to address challenging behavior. �
�
Score�
Comments�
�
1) �
The program has a school-wide behavioral system that: �
�
�
.�
.�
�
�
a) �
defines expectations for appropriate behavior in all instructional settings, �
�
�
�
�
�
b) �
uses proactive approaches to managing behavior,�
�
�
�
�
�
c) �
has established strategies for crisis intervention, �
�
�
�
�
�
d) �
provides training for staff in recommended behavioral strategies.�
�
�
�
�
2)�
A FBA is used to direct intervention planning for persistent challenging behaviors.�
.�
.�
�
3) �
Multiple methods (e.g., direct observations, functional analysis, rating scales, and interviews) are used in conducting the FBA. �
.�
.�
�
4) �
The FBA identifies both immediate (e.g., request to perform a task) and more distant (e.g., poor sleeping habits) factors that increase challenging behaviors.�
.�
.�
�
5)�
The FBA identifies one or more functions for the challenging behaviors. �
.�
.�
�
6)�
Environmental accommodations and adaptations are used to prevent or minimize occurrences of the problem behavior.�
..�
.�
�
7)�
Instruction in alternative, appropriate skills (e.g., communication, social, or self-regulatory skills) is routinely incorporated into behavior intervention plans.�
.�
.�
�
8)�
Behavioral interventions are based on positive supports and strategies.�
.�
.�
�
9)�
Behavior intervention plans focus on long-terms outcomes (e.g., making new friends, participating in extracurricular activities). �
.�
.�
�
Summary Rating for Challenging Behavior �
�
.�
.�
�



COMMUNITY COLLABORATION: The program links with community agencies to assist families in accessing supports and services needed by students with autism. �
�
Score�
Comments�
�
1) �
The program develops links with different community agencies that provide the comprehensive services often needed by students with autism.�
�
�
�
2) �
The program assists parents in defining their child’s outside-of-school needs, such as respite, in-home behavior support, home health care, transportation, etc. �
�
�
�
3) �
Parents are assisted in accessing services from community agencies.�
�
�
�
Summary Rating for Community Collaboration �
�
�
�
�



PERSONNEL: Teachers, teacher aides and assistants, related service providers, school psychologists, administrators, and support staff are knowledgeable and skilled related to the education of students with autism. �
�
Score�
Comments�
�
1) �
Staff are knowledgeable and skilled in the areas of expertise specific to autism, including: �
�
.�
.�
�
�
a) �
characteristics of autism,�
�
�
�
�
b) �
familiarity with assessment methods,�
�
�
�
�
c) �
developing IEPs to meet the unique needs of each student,�
�
�
�
�
d) �
curriculum, environmental adaptations and accommodations, and instructional methods, �
�
�
�
�
e) �
strategies to improve communication and social interaction skills, �
�
�
�
�
f) �
classroom and individual behavior management techniques.�
�
�
�
2) �
Staff participate in continuing professional development (e.g., consultation, workshops, conferences) designed to further develop their knowledge and skills. �
.�
.�
�
3) �
Staff are available in a ratio sufficient to provide the support necessary to accomplish IEP goals.�
.�
.�
�
4) �
Teachers and related service providers have access to students’ IEPs and are informed of their responsibilities for implementation.�
.�
<>.�
�
5)�
Paraprofessionals receive specific and direct instruction and supervision regarding their IEP responsibilities to the student.�
.�
<>.�
�
6)�
Ongoing support and technical assistance are available to resolve concerns related to learning and behavior.�
.�
<>.�
�
Summary Rating for Personnel �
�
.�
<>.�
�



PROGRAM EVALUATION: Systematic examination of program implementation and impact is conducted, including the aggregation of individual student outcomes and consumer satisfaction. �
�
Score�
Comments�
�
1) �
The program incorporates evaluation systems that assess program-wide effectiveness in the areas of: �
�
.�
.�
�
�
a) �
students’ progress toward mastery of IEP goals,�
�
�
�
�
b) �
student performance on State and districtwide tests (including, as appropriate, student performance on the State Alternate Assessment)�
�
�
�
�
c) �
students’ generalization of skills, �
�
�
�
�
d) �
student progress toward long-term outcomes. �
�
�
�
2) �
The program evaluates short-term (e.g., weekly or bi-weekly), intermediate (e.g., quarterly), and long-term (e.g., yearly) changes in student progress.�
.�
.�
�
3) �
Parents regularly receive feedback on their child’s progress toward meeting IEP goals and objectives. �
.�
.�
�
4) �
Program evaluation includes measures of consumer satisfaction with services. �
.�
.�
�
5) �
Information obtained from program evaluation is used for program improvement.�
.�
.�
�
Summary Rating for Program Evaluation �
�
.�
.�
�



.�
Summary Rating�
�
Individual Evaluation �
�
�
Development of the Individualized Education Program�
�
�
Curriculum�
�
�
Instructional Activities�
�
�
Instructional Methods�
�
�
Instructional Environments�
�
�
Review and Monitoring of Progress and Outcomes�
�
�
Family Involvement and Support�
�
�
Inclusion�
�
�
Community Collaboration�
�
�
Planning the Move from One Setting to Another�
�
�
Challenging Behavior�
�
�
Personnel�
�
�
Program Evaluation�
�
�
(1) For a list of quality indicators on other topics such as Individual Evaluations, Pre-referral Processes, and Individualized Education Programs (IEP), contact VESID at 518-473-2878.


�


EARLY IDENTIFICATION AND SERVICES�FOR YOUNG CHILDREN WITH AUTISM


Current research supports the need for early identification of children with autism spectrum disorders and the provision of appropriate education programs and services to support their learning and development. Physicians and family care providers have a primary role in assisting families to identify the needs of their children in order to obtain appropriate supports. Some of the early signs that a child may have an autism spectrum disorder include:


no babbling or pointing or other gestures by 12 months of age;


no single words by age 16 months;


no two-word spontaneous (not echolalic) phrases by 24 months; and


any loss of any language or social skills at any age.


Families need to be connected to resources that will assist them in obtaining appropriate evaluation and services for their children. Parents may contact their local school district Committee on Preschool Special Education (CPSE) for a no-cost evaluation of their child if they are concerned about the child’s learning.


Links to:


Brochure - Identifying Children with Autism Spectrum Disorder - Information for Physicians ad Primary Health Care Providers 


Preschool Special Education Brochure


Early Childhood Direction Centers 


Special Education Quality Assurance Regional Offices


Special Education Training and Resource Centers


New York City Parent Centers


Department of Health


. Advocates for Children


                           of New York, Inc. (Spanish Assistance Available)


                           151 West 30th Street - 5th floor


                           New York, NY 10001


                           (212) 947-9779





                           Parent to Parent New York, Inc.


                           NYS Institute for Basic Research


                           1050 Forest Hill Road


                           Staten Island, NY 10314


                           (718) 494-5122





                           Resources for Children with Special Needs, Inc.


                           (Spanish Assistance Available)


                           116 East 16th Street


                           New York, NY 10003


                           (212) 677-4650





                           Sinergia (Spanish Assistance Available)


                           15 West 65th Street – 6th floor


                           New York, NY 10023


                           (212) 496-1300 











                           The Long Island Parent Center provides programs and


                           services similar to those provided by the New York City


                           Parent Centers.





                           Long Island Parent Center


                           (Spanish Assistance Available)


                           Kellum Street Learning Center


                           887 Kellum Street


                           Lindenhurst, NY 11757


                           (631) 884-1848


                           Fax: (631) 884-1830











                           Buffalo





                           The Parent Network of Western New York provides


                           programs and services for parents/families of children


                           with disabilities in Western New York. 





                           Parent Network of WNYat the Wilson Parent


                           Center 


                           1000 Main Street 


                           Buffalo, NY 14202


                           (716) 332-4173


                           www.parentnetworkwny.org 











                           The parent centers offer a wide range of services


                           including: 





                                     Outreach to parents of children with special


                                     needs with particular emphasis on minority


                                     and underserved families, immigrant families,


                                     foster parents, families living in homeless


                                     shelters and others as needed. 


                                     Seminars and training sessions for parents on


                                     such topics as due process, communicating


                                     with school district personnel, and


                                     negotiating the special education system. 


                                     Training programs for parents on becoming


                                     confident, effective advocates on behalf of


                                     themselves, their children and other parents. 


                                     Support groups for mothers, fathers and


                                     siblings of children with disabilities. 


                                     Meetings for local residents regarding


                                     over-representation of minority children in


                                     special education programs in neighborhood


                                     school districts. 


                                     Provision of parent "matches," information


                                     and support for parents of children with rare


                                     or low incidence disorders. 


                                     Dissemination of relevant written materials in


                                     English and Spanish with a particular focus on


                                     the distribution of information about local


                                     services and how to access them. Advocates for Children


                           of New York, Inc. (Spanish Assistance Available)


                           151 West 30th Street - 5th floor


                           New York, NY 10001


                           (212) 947-9779





                           Parent to Parent New York, Inc.


                           NYS Institute for Basic Research


                           1050 Forest Hill Road


                           Staten Island, NY 10314


                           (718) 494-5122





                           Resources for Children with Special Needs, Inc.


                           (Spanish Assistance Available)


                           116 East 16th Street


                           New York, NY 10003


                           (212) 677-4650





                           Sinergia (Spanish Assistance Available)


                           15 West 65th Street – 6th floor


                           New York, NY 10023


                           (212) 496-1300 











                           The Long Island Parent Center provides programs and


                           services similar to those provided by the New York City


                           Parent Centers.





                           Long Island Parent Center


                           (Spanish Assistance Available)


                           Kellum Street Learning Center


                           887 Kellum Street


                           Lindenhurst, NY 11757


                           (631) 884-1848


                           Fax: (631) 884-1830











                           Buffalo





                           The Parent Network of Western New York provides


                           programs and services for parents/families of children


                           with disabilities in Western New York. 





                           Parent Network of WNYat the Wilson Parent


                           Center 


                           1000 Main Street 


                           Buffalo, NY 14202


                           (716) 332-4173


                           www.parentnetworkwny.org 











                           The parent centers offer a wide range of services


                           including: 





                                     Outreach to parents of children with special


                                     needs with particular emphasis on minority


                                     and underserved families, immigrant families,


                                     foster parents, families living in homeless


                                     shelters and others as needed. 


                                     Seminars and training sessions for parents on


                                     such topics as due process, communicating


                                     with school district personnel, and


                                     negotiating the special education system. 


                                     Training programs for parents on becoming


                                     confident, effective advocates on behalf of


                                     themselves, their children and other parents. 


                                     Support groups for mothers, fathers and


                                     siblings of children with disabilities. 


                                     Meetings for local residents regarding


                                     over-representation of minority children in


                                     special education programs in neighborhood


                                     school districts. 


                                     Provision of parent "matches," information


                                     and support for parents of children with rare


                                     or low incidence disorders. 


                                     Dissemination of relevant written materials in


                                     English and Spanish with a particular focus on


                                     the distribution of information about local


                                     services and how to access them.


GENERAL





Achoo - http://www.achoo.com/


Human Health and Disease | Business of Health | Organization and Sources





AMA Health Insight - http://www.ama-assn.org


For health professionals and patients.





CHID -- Combined Health Information - http://chid.aerie.com/welcome/welcome.html


The Combined Health Information Database is a database produced by health-related


agencies of the Federal Government. This database provides titles, abstracts, and


availability information for health information and health education resources. Covers:


AIDS, STD and TB; Arthritis; Musculoskeletal and Skin Diseases; Cancer; Alternative


Medicine; Deafness and Communication Disorders; Diabetes; Digestive Diseases;


Epilepsy; Health Promotion and Education; Kidney and Urologic Diseases; Maternal and


Child Health; Genetics and Rare Disorders; Oral Health; Prenatal Smoking Cessation;


Weight Control.





Colorado Health Site - http://www.coloradohealthsite.org/


Chronic illnesses, holistic therapies, drug information, women's' issues, food safety,


children, more.





Dr. Koop - http://www.drkoop.com


Family and Health | Health Resources | Health Information | Drug Information





eMedGuides: Specialty Guides - http://emedguides.com/


eMedguides.com is an online and in-print Internet directory for medical professionals.


The site does analysis to choose professional, content-rich sites. Guides are continually


updated and rated.





HealthFinder - http://www.healthfinder.gov


HealthFinder is a free gateway to reliable consumer health and human services


information web site developed by the U.S. Department of Health and Human Services.


Healthfinder can lead you to selected online publications, clearinghouses, databases,


web sites, and support and self-help groups, as well as the government agencies and


not-for-profit organizations that produce reliable information for the public. Also


available in Spanish. Special site for children.





HealthAtoZ - http://www.healthatoz.com/


Developed by health care professionals, this site includes a directory of more than


50,000 professionally reviewed Internet resources, supportive online communities, and


the HealthAtoZ Calendar.





HealthLink Plus - http://healthlinkplus.org/


Designed and developed by the Public Library of Charlotte and Mecklenburg County.


General Health Information | Health Care Providers | Health Insurance | Medical


Research | Staying Healthy | Mental Health | Complementary and Alternative Medicine |


Evaluating Health Information on the Internet





Health Topics from the AMA - http://www.ama-assn.org/ama/pub/category/7356.html


From the American Medical Association: Diseases | Conditions | Wellness | Support


Groups on the Web





Home Medical Guide - http://cpmcnet.columbia.edu/texts/guide/


From Columbia University, College of Physicians and Surgeons. Using Your Health Care


System | New Approaches to Wellness | Symptoms and Diagnoses | First Aid and Safety


| Treatment and Prevention of Disease | Drugs and Their Use





InteliHealth - http://www.intelihealth.com/IH/ihtIH


From Harvard Medical School and the University of Pennsylvania School of Dental


Medicine. Diseases and Conditions | Healthy Lifestyle | Your Health | Look It Up





Interactive Health Tutorials - http://www.nlm.nih.gov/medlineplus/tutorials.html


From MedLine Plus (National Library of Medicine). Using animated graphics each tutorial


explains a procedure or condition in easy-to-read language. You can also listen to the


tutorial. Diseases and Conditions | Tests and Diagnostic Procedures | Surgery and


Treatment





Martindale's Health Science Guide -


http://www-sci.lib.uci.edu/~martindale/HSGuide.html


A "Multimedia Specialized Information Resource" containing: Teaching Files | Medical


Cases | Multimedia Courses/Textbooks | Multimedia Tutorials | Databases | Movies





Mayo Clinic Health - http://www.mayoclinic.com


From the Mayo Clinic: Diseases and Conditions | Healthy Living | Drug Information | First


Aid and Self Care | Healthy Lifestyle Planner | Disease Self-Managers





MEDLINEplus - http://medlineplus.gov/


MEDLINEplus has extensive information from the National Institutes of Health and other


trusted sources on about 500 diseases and conditions. There are also lists of hospitals


and physicians, a medical encyclopedia and dictionaries, health information in Spanish,


extensive information on prescription and nonprescription drugs, health information from


the media, and links to thousands of clinical trials. Updated daily.





Medscape - http://www.medscape.com/


Full-text, peer-reviewed clinical medicine articles, Also links to WebMD consumer site.


Free registration.





National Library of Medicine - http://www.nlm.nih.gov/


World’s largest medical library.





New England Journal of Medicine - http://www.nejm.org/





NOAH - New York Online Access to Health - http://www.noah-health.org


New York Online Access to Health seeks to provide high quality full-text health


information for consumers that is accurate, timely, relevant and unbiased. The site


supports both English and Spanish.





Nutrition Navigator (Tufts) - http://navigator.tufts.edu/


From Tufts University - sites are rated and evaluated by a panel of U.S. and Canadian


nutrition specialists.





ObGyn Net - www.obgyn.net


A physician reviewed service offering medical professionals, women and industry a home


for publishing, accessing information and global interaction.





Quack Watch - http://www.quackwatch.com/


Quackwatch, Inc., a member of Consumer Federation of America, is a nonprofit


corporation whose purpose is to combat health-related frauds, myths, fads, and


fallacies.





Women with Disabilities - http://www.4women.gov/wwd/index.htm


This new site from the National Women's Health Information Center offers a plethora of


resources of interest to women with disabilities and those who work and live with them.


Divided into topical areas such as abuse, parenting, and sexuality, the site has a range


of information about different types of disabilities and how they may particularly affect


women. Also provided is information on federal laws and regulations that protect those


with disabilities as well as extensive lists of services and support resources. A section


on statistics may prove especially useful to researchers and educators. This site has


literally hundreds of helpful links and publications and will be useful to both the general


public and professionals.





Yahoo Health Headlines - http://www.yahoo.com/headlines/health





Yahoo Health Medicine - http://www.yahoo.com/Health/Medicine





MENTAL HEALTH





Internet Mental Health - http://www.mentalhealth.com


Canadian mental health site, includes: Common mental disorders | Medications |


Diagnosis | Internet links





Medication and Mental Disorders - http://www.nimh.nih.gov/publicat/medmenu.cfm


Information about medication and mental disorders. Information about medication and


mental disorders. Discusses antipsychotic, antimanic, antidepressive and antianxiety


medications.





Mental Health Net - http://mentalhelp.net/


Disorders and Treatments | Professional Resources | Reading Room | Comprehensive


Research Guides





National Institute of Mental Health (NIMH) - http://www.nimh.nih.gov/


National Institute of Mental Health. Information on specific mental disorders, diagnosis


and treatment, and publications.


